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Abstract  

This article examines the contentious issue of values and how it affects 
academic performance in the tertiary education sub-sector of the educational 
system. The paper views value in relation to psychological and 
philosophical perceptions, while trying to extricate morality outside 
religious orthodoxy. The paper considers the inculcation of moral values as 
a developmental strategy for value orientation and clarification especially 
how it can be adopted in fostering action learning to address moral issues in 
tertiary education in Nigeria. The study was delimited to undergraduate 
students and lecturers of Department of Science and Technical Education of 
Rivers State University of Science and Technology, Port Harcourt. The 
research adopted a survey design and the participants were randomly 
selected using Z-ratio for data analysis. The major finding of this study was 
that a person’s actions are the result of his or her feelings, through 
behaviours and experiences. The study also observed that the environment 
determines the content of ones experiences; it may not determine the form. 
A few suggestions were made to guide authorities of tertiary institutions on 
values system orientation.  

 
Introduction  
 Throughout the history of human civilization the contentious issue of value has been in the 
forefront of human interaction as organizations and individuals are always confronted with value-
based judgment in the decision making process. 
 In academics, value based standards are very often considered in the assessment of students’ 
performance especially in the grading process which will ultimately lead to certification. In this 
regard, values apart from having the philosophical proclivity of worldview, it equally has the 
psychological underpinning in the realization of the full moral strength of an individual. It is believed 
the valuing is a process of self actualization, which involves the sub processes of choosing freely from 
alternatives, reflecting carefully on the consequences of those alternatives, and prizing, affirming and 
acting upon one’s choices (Rath, Harmin and Simon, 1978). 
 From these perspectives, the individual, if so allowed the opportunity of being free to be his 
true self, will make choices and decisions affected by the internal processes of willing, feeling, 
thinking, and intending. It is therefore assumed that through self-awareness, the person enters into a 
situation already pointed out or set in a certain direction. Meanwhile, as the individual develops, the 
making of choices will more often be based on conscious, self-determined thought and feeling. 
Moustakas (1966) has advocated that the making of choices as a free being, which can be confirmed 
or denied in experience, is a preliminary step in the creation of values.  
 However, most often many people are inclined to the conceptions that values are moral 
ingredients which are only cemented by religious believe and conviction of the individual in question. 
Now the issue is “does organized religion help society?” Well, organized religion does “some good”. 
For example, it can help foster a sense of community among its believers. Unfortunately it can also 
create conflict between different groups of believers. Organized religion can sometimes inspire people 
to be kinder, to be more charitable, and to help others. But not always; for instance, atheists often 
claim that their religion is necessary for morality. Obviously this is not the case as most people are 
good, decent people whether they believe in gods or not. Actually, atheists like Christians or Moslems 
get their moral from the same source: human compassion and empathy (Wilson, 2004). 
 Therefore, since most people in the tertiary institutions are either of these categories, why is 
the value system in the nation’s “Ivory Towers” in a serious moral delinquent? Does it then mean that 
our professed religious believes is not strong enough to shape our moral so as to place a value on our 
decisions and actions. The prevalent value system in the tertiary institution is encased in skillfully 
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maneuvering of positions from time to time; unfortunately, this is the commonly practiced value 
system. These actions most often decide the success in life. Therefore, if value is understood by its 
true definition, the extant formula of moral flexibility to determine success both in assessing student’s 
performance is nothing but a repudiation of the concept of value per se. This is an indisputable fact of 
life to which our decisions, actions and subsequent activities have evolved themselves in the 
university community. 
 Over the years it can be observed that this indifference to developing sound moral fiber is 
limited to the values ectogenesis to the homegrown value system. Perhaps, the three factors that had 
exercised true prize on Nigerian tertiary institutions bureaucracy may have some, beyond the limits of 
tribal affiliations, political patronage and money power. These vices and many more have become 
pollen values inter se. In the present system, one can practically buy anything from the ivory towers 
bureaucratic set-up altogether. Indeed, if these perverted values cannot be subscribed, then the victim 
will find himself what virtually is hell on earth without these aforementioned factors to back him up. 
 It is not an under statement that an enlightened Ivory Tower with noble value structure is a 
great blessing to any country. Unfortunately, Nigerian tertiary institutions at all levels flourish on the 
dues, like falling on each other to lick the boots of rich, powerful and bending double over to please 
the political leadership or by playing a card to favour them. Such a situation is common as individual 
personal performances, objectives and values takes precedence over organizational objectives and 
values. This is a true challenge on the organizational behaviour of the Nigerian tertiary education 
system where true commitment to the public service end –up in the quagmire of conflicting values.  
 This study intends to complement the efforts of government and administrators of tertiary 
institutions by finding out through research what may have been responsible for the fast eroding 
values especially in the university system. Therefore, this study formulated three null hypotheses to 
guide the research. Whether there is any significant relationship between religious beliefs of students 
and examination malpractice. Also, whether student’s family up bringing has a direct relationship to 
their values. Finally, this study is equally interested in finding out whether student’s social life pattern 
is functionally related to their dress code.  
 
Method  
 The research adopted a survey design and the study was delimited to undergraduate students 
of the Department of Science and Technical Education of the Rivers State University of Science and 
Technology, Port Harcourt. The instrument used for collection of data was the questionnaire. It was 
developed in Consultation with the University guidance and Counseling Unit.  The respondents are 
required to assess issue of students’ moral values on examination malpractice, family back-ground 
and influence of student’s dress code on their behavior.  The instrument was made up of sections that 
correspond to the hypotheses that were formulated to guide the study.  
 
Data Collection:  The research verified the status of values system in the University community 
using the value system index. The study adopted Z-ratio to analyze the hypotheses. 
 
 H01 
 There is no significant relationship in the mean responses of student’s moral value on 
examination malpractice and lecturers perception.  
Table 1 
Responses  X SD N Df Level of 

significance  
St. 
error  

Z– Cal Z Crit Decision  

Lecturers  3.584 2.962 120    0.637  Accept 
    498 0.05 0.0094  1.960  
Students 3.578 2.951 380       
 
 Table 1 indicates that lectures (N) = 120 and students N = 380 at the 0.05 level of 
significance. From the table, it is shown that the Z – cal = 0.637 while Z – critical = 1.960. Since the Z 
– critical is greater than the Z – cal, the null hypotheses is here by accepted. This means that student’s 
religious belief does not affect their value judgment. This is interpreted to mean that irrespective of 
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their religious affiliation examination malpractices is a common feature among students of different 
religious sect in the University community.  
 
H02 
 There is no significant relationship between the mean responses in laying good foundation on 
the students’ family up-bringing and their value system. 
 
Table 2 

  Responses  X SD N df Level of 
significance  

St. 
error  

Z– Cal Z Crit Decision  

Lecturers  3.44 2.85 180   0.078 2.859 1.910  
    483 0.05    Reject 
Students 3.663 3.575 305       
     

Table 2 shows that family unit (N) = 180 and students (N) = 305 at 0.05 level of significance. 
From this table it is clear that Z-calculated is 2.859 while Z-critical is 1.960. 
 Since the Z – calculate is greater than the Z-critical the null hypothesis was rejected. This 
means that student’ family up-bringing is very crucial to shaping their value system. This is because 
the family being the first stage of socialization, good moral values are learned and sustained by the 
family unit.  
 
H03 
   There is no significant relationship in the mean response between student’s dress code 
influences and lecturer’s perception of their behavior.  
 Table 3  
 
Responses  X SD N df Level of 

significance  
St. error  Z– Cal Z Crit Decision  

Students 5.569 3.681 372       
     0.05 1.452 1.549 1.960 Accept  
Lecturers 3.471 2.876 260 630      
  
 A glance at table three shows that students dress code (N) = 372 and societal impression (N) = 
260 at 0.05 level of significance. Meanwhile, Z-calculated is 1.452 and Z-critical value stood at 1.960. 
 As indicated on the table, since the Z=critical value is greater than the Z-calculated, the null 
hypothesis is accepted. The interpretation of this results means that student’s dress code greatly 
influences their behaviour, thus having direct relationship to their value system. 
 
Discussion  
 This study has revealed a lot of information regarding commonly perceived values in tertiary 
institutions. 
 Table revealed that student’s religious belief does not influence their values especially when it 
concerns examination malpractice. These religious affiliations are mere pass time, as they seem not to 
influence student’s behaviour. Commonly practiced vices are very much prevalent most especially 
examination malpractice. This is a fact since making choices as a free being, which of course such 
choices can be defined or confirmed, the internal sub-process of willing, feeling, thinking and 
intending are the strongest ingredients in shaping value system as reported by Moustakas (1966). This 
view was also supported by Wilson (2004) who argued that it was in-fact compassion and empathy; 
not religion that is the “driving – force” for good and decent moral values. He went further to show 
statistical proof that the United States is the most religious of all the industrialized nations. He noted 
that 44% of Americans attend church once a week compared with 27% in France, 16% in Australia 
and 4% in Sweden. Yet violent crimes are not less common in the United States. Wilson submitted 
that Louisiana has the highest church going rate in that country, but its murder rate is more than twice 
the national average. Based on these information, this study has gone to prove these facts very clearly 
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that religious beliefs are not the motivating force of value, rather it is the internal sub-process in the 
human sub-consciousness which is the actual ingredient for developing sound value system in society.    
 Also, a closer look at table 2 revealed that student’s family upbringing is a crucial factor in 
shaping their value system. This argument was supported by Goldbecker (1976) who stated that many 
of our values have been implanted in us from childhood. They are the results of home environment, 
schoolbook lessons, and peers group influence, as well as the media. He went further to assert that it is 
important from time to time to question the sources of these values, so as to make sure they are also 
based on firm conviction.  
 Consequently, in table 3 the study revealed that student’s dress code and choice of dress has a 
far greater influence on their behaviour and life style. Although university is a place where maximum 
freedom is exercised, there ought to be a standard for dress code. For instance, the Canadian Universal 
dress code clarification in 2003; in which the supreme universal dress code states that dresses may 
have a limited open at the back. In Canada, this means that approximately 50% of a girl’s back is 
covered (either bra strap and above or bra strap and below). Hoops are not permitted, large crinolines 
are not permitted. Although dress pants are permitted, they do not include jeans, cargo pants, wind 
pants, stirrup pants, stretch pants, sweat pants, flannel pants, hospital pants, mad robes or overall. 
However, in the Universities today almost all kinds of dresses are worn both the ones that are decent 
and the ones that are quite seductive. This singular action has put enormous strain on the value system 
among the students on one angle and their lecturers on the other.  
 
Conclusion  
 A depressed economy like Nigeria is characterized by value disorientation. Many share the 
view that value confusion and conflict abound in Nigerian society. What most Nigerians believe 
seems inconsistent with what they practice. This inconsistency appears to have clearly affected 
academic based values. Nigerian society appears to attach great importance to certificate or what is 
often referred to as paper qualification, not as evidence of the acquisition of useful knowledge and 
skills but as a means of gaining access to economically rewarding jobs.  
 Finally the susceptibility of Nigerian students to conflicting and inconsistent values is 
increased by their limited experience and undeveloped value choice patterns. Since most of the 
students are young adults, and their values are still in the process of development, they are yet to 
acquire clear and consistent personal values sets as criteria for judging and adapting or rejecting social 
and moral value standards. 
 
Recommendations  

1. The family units should be made to come to terms with their primary responsibilities of 
instilling good ethics and moral values in their wards; which will in effect have direct 
consequences on the behaviour of students in tertiary institutions.  

2. Voluntary associations in the university campuses like Lion’s club, Rotary, the Junior 
Chamber (JC) and others should partner with university administration to impart good moral 
values on students through workshops, seminars and campus billboard advertisement. 

3. Authorities of tertiary institutions should invoke appropriate dress code rules with a view to 
regulating indecent and seductive dress patterns by students as obtains in Canadian schools. 

4. Religious organizations need to stand up to their responsibilities of guiding society aright by 
instilling the right moral attitude aimed at discouraging their members against examination 
malpractice and other social vices. 
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